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ing.” Poducate Me. 2007. University of 
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Julie Allen has been teaching as an adjunct 
Instructor of English at Northern Virginia 
Community  College’s Annandale campus 
for three years. Although teaching is a new 
career for her, she has found exciting ways 
to incorporate her background in television 
and video production into her classes. She 
has taught both segments of the college 
freshman writing requirement  (expository 
and argument), Creative Writing in Drama, 
and also hybrid courses. She finds the use of 
new technology and pop culture an exciting 
addition to what can easily become a dull 
learning experience for student and teacher 
alike.

Great Teaching Ideas

Bloom’s SOL Reading Roulette

by Sheila M. Jones

As the reality of increased English class 
sizes in public schools grows due to current 
economic conditions, 
I use the following 
strategy to help pro-
vide individualized 
attention while still 
effectively prepar-
ing students for the 
Virginia Standards 
of Learning (SOL) 
Reading Exam.  I use 
this technique with 
Reading classes, but much of the method-
ology is transferable to any language arts 
content.

Of course, most teachers are familiar with 
Benjamin Bloom’s Taxonomy

	 Knowledge
	 Comprehension
	 Application
	 Analysis
	 Synthesis
	 Evaluation

but in this approach [I work to have stu-
dents become the actual users of the taxon-
omy as part of a program designed to help 
them also develop higher level thinking 
skills beyond the first level of the taxonomy, 
Knowledge.]  That hierarchy looks like this 
(with explanations):

Comprehension:  proof the students 
understand what is read.

I work to have students become the 
actual users of the taxonomy as part 
of a program designed to help them 
also develop higher level thinking 
skills beyond the first level of the 
taxonomy, Knowledge.

Application:  students must solve ques-
tions posed.
Analysis: students design reasoning 

questions.
Synthesis:  stu-
dents create ques-
tions focused on 
the reading pas-
sage.
Evaluation: stu-
dents design judg-
ment questions.

Materials/Preparations:
Step one is to assign students to multi-abil-
ity groups of six with all ability levels in the 
class equally represented in each group of 
six.

Step two is to prepare the following materi-
als:

Six role-defining index cards with the fol-
lowing written on respective cards:
 

1. What is the BEST answer for….
2. VOCABULARY  (The student must 
choose one word from the story to query 
one of its multiple meanings)
3. Which answer is MOST LIKELY…
4. Which question is asked in para-
graph #___?
5. All are true EXCEPT…
6. Which statement from the story is 
an OPINION?
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Six reading passages from the following 
genres that are of the appropriate difficulty 
and length for the groups:
 

1. Poem
2. Narrative with dialogue
3. Recipe (or HOW TO selection)
4. Letter to the Editor  (from local 
newspaper)
5. Biography
6. Science Fiction

 
Step three:
The implementation of this activity begins 
with groups of students reviewing released 
SOL reading passages and test questions 
from past years.  Each student is given an 
index card that des-
ignates the student’s 
role in the group.  
Students should be 
aware that the multi-
ple-choice questions 
they write will be 
used as part of SOL 
testing practice for 
the whole class, so the way in which they ask 
the questions is very important.  Students 
should also be encouraged to list answer 
choices as traditional “A,” “B,” “C,” “D,” or 
“F,” “G,” “H,” and “J.”  Of course, valid test 
design requires that two of the four choices 
be “slash and trash” choices that can easily 
be eliminated from the start.  Students may 
always refer back to previously reviewed 
SOL test items for help with phrasing and 
question forms.

Once the Roulette activity has been orga-
nized, for each new session (I recommend 
daily, brief sessions) the teacher simply 
shuffles the index cards, placing them face 
down on the table, letting students draw 
their own genre and role assignment for the 
session and new reading selection.

This is a wonderful way to have students 
share their thoughts while developing high-
er level thinking skills.  If there is time, 
teachers can make overheads of reading se-
lections and students’ questions, thus cre-
ating an additional whole class activity. If 
a Smartboard or Promethean software is 
available, whole groups can present their 
work in the role of the classroom teacher, 
including calling on classmates for answers.  
Finally, if perhaps obviously, this activity 
can be referenced equally well to both oral 
language and writing SOLs.

 

Sheila M. Jones is a Reading Specialist at 
Algonkian Elementary School in the Lou-
doun County Public Schools with over 26 
years of experience as an English and Read-
ing teacher in both elementary and second-
ary grades. She also serves as a consultant 
to the Northern Virginia Writing Project at 
George Mason University. 

This is a wonderful way to have 
students share their thoughts while 
developing higher level thinking 
skills.

Great Teaching Ideas

Connecting Adolescents with Text:
Word Walls to Boost Content Comprehension

by Patricia R. Grimes

Often students, including struggling and 
second language readers, increase their 
performance in read-
ing throughout el-
ementary school. 
Then they hit middle 
school. The more 
advanced academic 
language and syntax 
become stumbling 
blocks for all readers, 
especially struggling and second language 
readers. What is one strategy a teacher 
can use to boost content comprehension?  
WORD WALLS.

Question 1: How do I build interest in the 
academic vocabulary for WORD WALLS?  
I start with an Abbott and Costello’s film clip 
Who’s on First (Vol. 1, 1990 VHS, in black 
and white, from the 1950’s commercial).  
Students in pairs receive a two column t-
chart and 10 minutes total to complete the 
chart. In the first column, ask students to 
list the ways they know Abbott and Costello 
do not share an understanding of the word 
“first.”  In the second column, list the ways 
they know students do not understand the 
academic vocabulary in a specific content 
area.  Share answers. 

Question 2: What is a solution to this block-
ade to academic comprehension in specific 
content areas? WORD WALLS.
Teachers must remember to focus on key 
academic terms to build understanding of 
a concept (Ogle, Klemp and McBride, 2007, 

p. 39), and they must increase the volume 
of reading that incorporates these terms (p. 

32).  Further, teach-
ers should ask stu-
dents to bring in ar-
ticles or illustrations 
which utilize the aca-
demic terms being 
discussed in order 
to build on students’ 
prior knowledge, pro-

vide interaction opportunities between the 
text and the student’s prior knowledge.  Ad-
ditionally, teachers must also constantly 
check for mastery of the links between the 
concepts and the vocabulary term as they 
assist students in making connections be-
tween the terms and the real world.  The 
modified chart below, an adaptation from 
Van Tassel-Baska, shows a variety of sug-
gested dimensions to include in a vocabu-
lary study:

I start with an Abbott and Costello’s 
film clip Who’s on First (Vol. 1, 1990 
VHS, in black and white, from the 
1950’s commercial).




